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AEP
BPS
CAMHS
CBT
DBS

Association of Educational Psychologists
British Psychological Society

Child and Adolescent Mental Health Services
Cognitive Behavioural Therapy

Disclosure and Barring service



Background

The Department for Education (DfE) recommended the development of this Practice
Placement Partnership Framework (PPPF) to provide guidelines to support trainee
educational psychologist’ (trainee’s) practice experiences during their training and to support
the quality assurance of placement provision.

Aim

The aim of the PPPF is to support the partnerships between universities and educational
psychology placement providers in England and, recognizing the wide diversity in the
structure, size and modus operandi of placement services, to safeguard broadly equitable
placement provisions for all trainees and to promote best practice. The guidance also seeks

to outline the reasonable demands that can be placed on trainees if they are to be equipped
to manage post-training practice expectations successfully.

Purpose
The purpose of the framework is to offer guidance and provide a checklist to ensure that all



Practice Placement Partnership Framework

This framework clarifies the expectations and responsibilities of the trainee educational
psychologist (trainee), the placement provider and the university. The BPS stipulates that a
minimum of 300 days of three-year doctoral programmes must be spent on supervised
professional practice, with the majority of placement time spent in Years 2 and 3 of training.
This framework relates to the substantive placements in Years 2 and 3.



1.7

To enable the trainee to make an effective contribution to the placement service,
induction to the service is required. The placement provider will provide the trainee
with information on requirements and expectations in relation to legislation, policies,
procedures and rovilp


https://www.gov.uk/government/organisations/disclosure-and-barring-service




placement supervisor or university tutor, respectively.

During any periods of absence in excess of two weeks, another member of staff from
the respective organisation should be appointed to fulfil these roles. Where there has
been a change of placement supervisor it may be necessary to organise an additional
three-way meeting to facilitate a smooth transition.

4. Attendance and Accountability

4.1





https://www.hcpc-uk.org/standards/standards-of-conduct-performance-and-ethics/
https://www.bps.org.uk/news-and-policy/bps-code-ethics-and-conduct



https://www.hcpc-uk.org/globalassets/resources/guidance/standards-of-education-and-training-guidance.pdf
https://www.hcpc-uk.org/globalassets/resources/guidance/standards-of-education-and-training-guidance.pdf

Appendix 1: Practice placement requirements in Years 2 and 3
The learning and community context

Trainees should have diversity and breadth of learning opportunities. It is also important that
there is an even distribution and breadth of supervised practice experience. Surveys of Year
2 and 3 trainees in England have indicated that the majority are placed in Local Authority
Educational Psychology Services that operate either traded or partially traded models of
service delivery. The majority were allocated a patch of school and reported that they were
very satisfied with the quality of supervision received on placement.

There was variation in the number of statutory assessments and summative reports (including
reports which would contribute toward Education, Health and Care Plans) to which trainees
contributed, with an average of 12. This suggests that contributing to an average of 12
Education Health and Care Plans (EHCPs) a year would be consistent with a realistic, balanced
workload.

As indicated above, feedback indicates that a majority of trainees are undertaking
supervised practice placements
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impairment, poor mental health and/or emotional and/or behavioural self-regulation
and/or social interaction;

I prioritises vulnerable groups, including children in care, care leavers, and young people
and young adults within the youth justice system.

Casework needs to be undertaken at three different levels:

Consultation, Assessment and Formulation

This should include consulting with teachers, parents and others to elicit relevant background
knowledge and help establish priorities; multi-method assessment, including observation,
normative and/or curriculum-based measures, as appropriate, and synthesis of findings to
inform a problem formulation and the contingent development of evidence-validated
intervention plan and evaluation of its implementation and impact.

Casework of this sort should be carried out in a range of settings including:
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staff who currently work with the young person;

local authority special needs officers; and, in some cases,

staff from other agencies;

and/or those working in special educational settings to which the young person may
transfer.

In addition to completing psychological advice as part of a statutory assessment of SEND,
including the child’s and parental / carer perspectives, trainees should have opportunities to
contribute to annual review meetings and to attend (a) SEND panel meeting(s).
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Appendix 4: Roles and Responsibilities

Placement Provider Responsibilities

Professional liability, legal and case responsibility lies with the placement provider for the
activities undertaken by the trainee whilst on placement. Decisions about appropriate
practice must remain with work setting supervisory structures.

Trainee Responsibilities

A trainee on placement is bound by the policy and practice of the host placement provider
whilst carrying out duties in line with any agreement made with the supervisor. As part of
this, trainees need to ensure that they are conversant with the placement provider’s policies
on lone working, health and safety (see above).
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